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Abstract:At the present stage, in teaching a foreign language, tasks aimed at the formation
of communicative and discursive competencies that contribute to the achievement of the
most important goal, consisting in the formation of a secondary linguistic personality, who
are able to fully communicate in this language, become especially relevant. These competencies
become especially significant when it comes to the use of literary texts in the training of
future philologists and translators.
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Introduction
According to our research, in the second half of the twentieth century, at the

intersection of several sciences: hermeneutics, sociology, pragmatics, semiotics,
linguistics,  informatics,  rhetoric,  psychology,  it emerged as a scientific discipline - the
theory of text, known in European science under the term "theory of discourse". It,
regardless of the number  of interdisciplinary intersections,  has a full-fledged individual
ontological status and includes any sequence of signs. It is worth noting that its main
object is a verbal text, in this regard, the data accumulated in linguistics in the process
of describing and characterizing the text are important.

Discourse analysis is a fairly broad concept that refers to the process of learning how
language is used in different texts and contexts, or in texts that accompany or even
define discourse itself. In academia, the term discourse analysis became widespread in
the 1970s. According to the definition given by Abrams and Harfam [1, p. 48] in the
Glossary of Literary Terms, this term is associated with "the use of language in fluent
discourse, continuing over a series of sentences and involving the interaction of the
speaker (writer) and auditor (reader) in a particular situational context and within the
framework of specific social and cultural conventions".

In contrast to grammatical analysis, which focuses on a singular sentence, discourse
analysis, by contrast, focuses on the wide and common use of language within and
between specific groups of people. In addition, grammarians usually construct examples
themselves, which are subsequently analyzed, while discourse analysis relies on the
speech (oral and written) results of the works of a large number of people, as the goal
is to identify the popular uses of the language.

Method
The methods and concepts of recent study of discourse make possible an analysis of

the discourses, in their relation to institutional practices, through which a division of
texts has been marked out and literature has been constituted as the object of a certain
enshrinement. [29;66]

For at least ten years now, 'discourse' has been a fashionable term. In scientific texts
and debates, it is used indiscriminately, often without being defined. The concept has
become vague, either meaning almost nothing, or being used with more precise, but
rather different, meanings in different contexts. But, in many cases, underlying the word
'discourse 'is the general idea that language is structured according to different patterns
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that people's utterances follow when they take part in different domains of social life,
familiar examples being 'medical discourse' and 'political discourse'. 'Discourse analysis'
is the analysis of these patterns. But this common sense definition is not of much help
in clarifying what discourses are, how they function, or how to analyses them. Here,
more developed theories and methods of discourse analysis have to be sought out. And,
in the search, one quickly finds out that discourse analysis is not just one approach, but
a series of interdisciplinary approaches that can be used to explore many different social
domains in many different types of studies. And there is no clear consensus as to what
discourses are or how to analyze them. Different perspectives offer their own suggestions
and, to some extent, compete to appropriate the terms 'discourse' and 'discourse analysis'
for their own definitions. Let us begin, however, by proposing the preliminary definition
of a discourse as a particular way of talking about and understanding the world (or an
aspect of the world).

Literary review
G. Brown and G. Yul [2, p. 24] note that in "discourse analysis" the field for research

is rarely formed on the basis of one sentence (or even on the basis of one text). For their
observations, the authors of discourse analysis should, first of all, collect the required
amount of data - in our case - text units. Then, find in audio recordings or handwritten
texts, such phenomena such as the specificity of each text, common features and
similarity of the text with other texts, non-standard forms in the studied text and their
correspondence to the semantic load. In simple terms, this means that discourse analysis
is about observing spoken, cultural, and actual use of a language, while grammar
analysis relies entirely on sentence structure, word use, and stylistic choices at the
sentence level, which can often include culture. but not the human element of discourse.

Michael Stubbs (1983) treats text and discourse as more or less synonymous, but
notes that in other usages a text may be written, while a discourse is spoken, a text may
be no interactive whereas a discourse is interactive a text may be short or long whereas
a discourse implies a certain length, and a text must be possessed of surface cohesion
whereas a discourse must be possessed of a deeper coherence. Finally, Stubbs notes that
other theorists distinguish between abstract theoretical construct and pragmatic realization,
although, confusingly, such theorists are not agreed upon which of these is represented
by the term text. (Hawthorn, 1992: 189; emphasis in original)

Result
The sentence, an undefined creation of limitless variety, is the very life of human

speech in action. We conclude from this that with the sentence we leave the domain of
language as a system of signs and enter into another universe, that of language as an
instrument of communication, whose expression is discourse. [7:47]

Three different approaches to social constructionist discourse analysis - Ernesto Laclau
and Chantal Mouffe's discourse theory, critical discourse analysis, and discursive
psychology. All three approaches share the starting point that our ways of talking do not
neutrally reflect our world, identities and social relations but, rather, play an active
role in creating and changing them. We have selected these approaches from the range
of different perspectives within discourse analysis on the grounds that we think that they
represent particularly fruitful theories and methods for research in communication,
culture and society. They can be applied in analysis of many different social domains,
including organizations and institutions, and in exploration of the role of language use
in broad societal and cultural developments such as globalization and the spread of mass
mediated communication...Michel Foucault has played a central role in the development
of discourse analysis through both theoretical work and empirical research.

In almost all discourse analytical approaches, Foucault has become a figure to quote,
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relate to, comment on, modify and criticize. We will also touch on Foucault, sketching
out his areas of contribution to discourse analysis - not only in order to live up to the
implicit rules of the game, but also because all our approaches have roots in Foucault's
ideas, while rejecting some parts of his theory. [19;56]

Some approaches focus on the fact that discourses are created and changed in everyday
discursive practices and therefore stress the need for systematic empirical analyses of
people's talk and written language in, for instance, the mass media or research interviews.
Other approaches are more concerned with general, overarching patterns and aim at a
more abstract mapping of the discourses that circulate in society at a particular moment
in time or within a specific social domain. The study of discourse does not differentiate
between those texts which are designated as literary and those which are designated as
non-literary, although discourse theorists are keenly aware of the institutionalized
differences that exist between the two sets of texts. History texts are privileged in their
relation to truth, for example; autobiographical writings are privileged in terms of their
supposed authenticity in relation to an authorial voice; and literary texts have a complex
relation to both truth and value, on the one hand being seen as providing a truth about
the human condition, and yet doing so within a fictional and therefore 'untrue' form.
However, for the discussion of the construction, say, of discourses of femininity and
masculinity, it is possible to discuss literary texts alongside other texts, such as works
of history and autobiography, and even more ephemeral texts, such as cookery books,
advice manuals and so on, in order to reveal the similarities these texts display across
generic boundaries. Discourse is therefore useful in that it can allow us to analyses
similarities across a range of texts as the products of a particular set of power/ knowledge
relations [38;10]

Discourse theory aims at an understanding of the social as a discursive construction
whereby,  in principle,  all social phenomena can be analyzed using discourse analytical
tools. First, we present the discourse theoretical approach to language, and then extend
the theory to cover the entire social field. Because of its broad focus, discourse theory
is suitable as a theoretical foundation for different social constructionist approaches to
discourse analysis. But since Laclau and Mouffe's texts aim at theory development, they
do not include so many practical tools for textually oriented discourse analysis. As a
result, it can be fruitful to supplement their theory with methods from other approaches
to discourse analysis.

The pedagogic consequence of this new functional perspective is that language and
communication are placed in a wider framework. They can no longer be defined as
pedagogic aims in themselves, but as a means of adaptation and survival in the world.
Another consequence is that, if the choice of a specific lexical-grammatical structure is
presented as one level of adaptation, side by side with other levels (choice of pronunciation,
style, situation, channel, function), we should start thinking of distributing our teaching
efforts accordingly, instead of giving grammar so much priority over the other levels.

Using a foreign language is very often synonymous with participating in an intercultural
communicative event, where the risk of misunderstanding increases because the
interlocutors do not share the same cultural values and have different expectations about
how to do things with language. In this situation, the negotiation of meaning has an even
more important role than in intracultural communication.

To attain a good command of a foreign language learners should either be exposed to
it in genuine circumstances and with natural frequency, or painstakingly study lexis and
syntax assuming that students have some contact with natural input. Classroom discourse
seems to be the best way of systematizing the linguistic code that learners are to acquire.
The greatest opportunity to store, develop and use the knowledge about the target
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language is arisen by exposure to authentic discourse in the target language provided by
the teacher. Language is not only the aim of education as it is in the case of teaching
English to Polish students, but also the means of schooling by the use of mother tongue.
Having realized that discourse analysts attempted to describe the role and importance
of language in both contexts simultaneously paying much attention to possible
improvement to be made in these fields.

It has also been settled that what is essential to be successful in language learning is
interaction, in both written and spoken form. In addition, students' failures in
communication which result in negotiation of meaning, requests for explanation or
reorganization of message contribute to language acquisition. One of the major concerns
of discourse analysts has been the manner in which students ought to be involved in the
learning process, how to control turn-taking, provide feedback as well as how to teach
different skills most effectively on the grounds of discourse analysis' offerings conversation
takes his turn to speak to link his utterance to what has been said before.

Conclusion.
In recent years, discourse analysis has evolved in parallel with rhetorical research in

order to include a much wider range of topics, from mass to private use of language,
from official to spoken rhetoric, and from oratory to written and multimedia discourse.
According to K. Eisenhart and B. Johnston, discourse analysis and analysis of rhetoric
have similar goals, since they allow analyzing texts from the point of view of a situational
semantic field, as well as taking into account the mass, features culture and even the
way textual material is presented.

Thus, discourse analysis in teaching provides an opportunity to stimulate students to
self-study and the development of critical thinking, which is vital not only in all areas
of academic education, but also for lifelong education in general.
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